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Abstract:  

The EU's economic and social cohesion policy provides funding for a wide range of activities, 

including research and development, innovation, culture, environment, vocational training and 

education. An example of a European project financed by the European Social Fund is the 

Erasmus+ program, which aims to promote higher education and professional training in 

Europe. The program funds exchanges between students, teachers and others involved in higher 

education, as well as innovative curriculum development projects. Erasmus+ also promotes 

youth and volunteering, supporting cultural and social exchanges within the European Union. 

The work aims to present a successful mobility project, the objectives of which were: - the 

development of specialized skills, practical skills and work experience in the field of Merchant - 

salesman and waiter, salesman in food establishments. 
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THE IMPORTANCE OF THE EUROPEAN CENTER FOR THE DEVELOPMENT OF 

VOCATIONAL TRAINING (CEDEFOP) IN THE PROMOTION, DEVELOPMENT AND 

IMPLEMENTATION OF THE EUROPEAN UNION POLICY IN THE FIELD OF 

VOCATIONAL EDUCATION AND TRAINING (VET) 

 

The European Center for the Development of Vocational Training (CEDEFOP) is an 

agency of the European Union that promotes the development of vocational training and the 

application of policies in the field of vocational education and training (VET) in Europe. Founded 

in 1975, CEDEFOP is based in Thessaloniki, Greece and is one of the leading European bodies in 

VET development. 

An important role of CEDEFOP is to support the development and implementation of 

European VET policy through its training programs and research initiatives. CEDEFOP 

collaborates with national authorities and social partners to develop vocational training policies 

and programs that meet the needs of the labor market and ensure economic and social growth in 

Europe. 

In addition, CEDEFOP supports the development of systems for validating skills acquired 

through experience, such as non-formal or informal learning. Validation of skills acquired through 

experience is essential to recognize and capitalize on skills acquired outside the formal education 

system and to facilitate access to vocational training. 

Vocational training systems and institutions are in a continuous process of change and 

adaptation to the new demands of the labor market and society as a whole. Next, we present some 

future trends in vocational training systems and institutions. 

In a first sense1, professional training is the process by which a person acquires general 

and specialized knowledge necessary to practice a certain profession before entering the field of 

work. 

 
1 S.Ghimpu, I.T.Ştefănescu, S.Beligrădeanu, Gh.Mocanu, Dreptul muncii, Ed.Ştiintifică şi Enciclopedică, Bucureşti, 

1982, p. 389 
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Viewed in a broader sense2, vocational training also means the improvement of this 

training, i.e. the acquisition of new knowledge. Vocational training is defined3 as the development 

of skills and abilities to occupy a position on the labor market. These include various educational 

activities and obtaining the necessary qualifications. 

One of the outcomes of education is the ability to more easily acquire a professional 

qualification. The complementarity between education and further training can be illustrated by 

imagining a pyramid4. The ability to read, write and count is at the base of the educational 

pyramid. This fundamental skill is essential to enable individuals to fulfill their role as citizens, 

understand social rights and obligations and take responsibility in society. 

The next level, in the spectrum of training, is constituted by the combination of the general 

qualification and the specialized one, the general qualification involves skills that can be used in 

different jobs, such as using the computer. Specialized qualification refers to the skills needed to 

carry out a specific activity at work. At the top of the pyramid are higher technical or professional 

qualifications, which are the result of a significant investment in educational resources. 

Both professional training and its improvement are carried out primarily through the 

national education system5, the right to education being one of the fundamental rights of citizens 

provided by the Constitution. 

Studies are one of the main conditions for employment, retention and promotion. In 

Romania, the right to education, training, orientation and professional training is ensured 

according to the Romanian Constitution. 

The purpose of vocational training is represented by6: stimulating employment, raising the 

level of professional competence, facilitating employment in accordance with labor market trends, 

adjusting the demand and supply of qualified labor, maintaining and developing professional 

skills, stimulating workforce mobility of work, increasing the chances of professional 

reintegration, reinserting a part of the labor force into the professional market, increasing the level 

of training to meet the real needs of qualified personnel of economic agents. 

Professional training is a process of human learning and individual acquisitions that 

ensures the assimilation of the knowledge, skills and work skills necessary to competently 

perform the present and future tasks required by the practice of a profession through free practice 

or by employment in an organization. 

 

 
BRIEF PRESENTATION OF THE OBJECTIVES OF THE ERASMUS+ PROJECT "TO 

BECOME COMPETITIVE IN TOMORROW'S EUROPE" 

 

The external partner in Great Britain, where the internship of students from our institution 

took place, is Grwp Llandrillo Menai / GLLM. Grwp Llandrillo Menai / GLLM, located in North 

Wales, Great Britain, came into existence in 2012 following the merger of three vocational 

colleges: Coleg Llandrillo, Coleg Meirion Dwyfor and Coleg Menai, with a total of 27,000 

students at all levels of education. It is the largest further education institution in Wales and one of 

the largest groups of colleges in the UK. 

GLLM offers a wide range of pre-university education, initial vocational training and 

professional development courses, including the International Baccalaureate. Vocational areas 

cover a wide range of specialties: gastronomy and the hospitality industry, tourism, construction, 

applied informatics and design, commerce and business, management, hairdressing-aesthetics - 

 
2 A.Ţiclea, C.Tufan, Dreptul muncii, Ed.Global Lex, București, 2001, p. 196-198 
3 S.Ghimpu, Al. Ţiclea, Dreptul muncii,Ed. All Beck, București, 2000, p. 99 
4 Eufemia Vieriu, Dumitru Vieriu, Dreptul muncii, Ed. Pro Universitaria, 2010, p.379 
5 Idem, p. 380 
6 Burloiu, Petre “Managementul resurselor umane”, Editura Lumina Lex S.R.L., Bucureşti, 1997 
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cosmetics, social and public health trades, car mechanic, mechanical technician and electrical, 

sports, agriculture. The material base of GLLM offers optimal conditions for the educational 

process, having computer rooms with 1,200 modern computers, with free internet access for 

students and employees of the institution, a library with over 50,000 books, digitized, accessible 

in hard copy, but also in format electronic, workshops, fitness rooms, squash, indoor football 

field. Vocational education and training / VET is mainly carried out at the level of initial training 

(IVT), at levels NVQ 1,2,3 (National Vocational Qualifications), but also at the level of 

professional development, in the form of long-term courses shorten. GLLM is consistently ranked 

as one of the top performing colleges by government inspectors. Students achieve the best results 

and were rated as the best college in Wales in a student satisfaction study. 

The target group of this project were 28 students from the 10th grade, in initial vocational 

training (IVT) in the fields of basic training Merchant - seller and Waiter (waiter), seller in food 

establishments. In the school years, 2018-2019 and 2019-2020, the students participated in 2 

flows of 3 weeks of training/practice in the UK, during: 30.06-20.07.2019, flow 1 for the 

specialization Merchant - seller and 8.03 - 28.03.2020, stream 2 for the specialization Waiter, 

seller in food establishments. Each stream consisted of 14 participants and 2 accompanying 

teachers. The need of the participants is related to the training of practical skills in their field as 

follows: 

• Development of new professional skills (in terms of knowledge, skills, behaviors) 

• Adapting to the demands of a globalized labor market 

• Discovering new motivations and opportunities to continue their education even after 

finishing school 

• Preparation for workplace integration. 

The practical training of students from our school is carried out at our partners with whom 

the school concludes partnership agreements. The students participated in various seminars or 

workshops organized by specialized companies in which they observed aspects specific to their 

future profession. It is known that Romanian school facilities are still far from those in EU 

countries, especially those regarding practical activity7. Through a practical training internship in 

another European country, it offers our students a chance to accumulate work experience in a real 

competitive environment, with appropriate facilities and materials of great diversity, to exchange 

experience with colleagues from another nationality and live personal experiences that lead to an 

increase in their competitiveness in relation to a labor market that needs more and more 

specialists, respectively flexible and adaptable people8. After winning the project, the information 

was made public by displaying an announcement, on the school's notice board in the main hall, 

regarding the grant obtained, and it was posted on the website and by communication during the 

leadership time. It was also announced in the Teacher's Council and through the periodic 

newsletter published in the school. The management together with the project team appointed a 

selection committee of the participants. The students were selected based on criteria aimed at 

ensuring compatibility between the student's personal goals and those of the project, with the 

application of fundamental principles: equality of opportunity and gender, inclusion, non-

discrimination, avoidance of conflict of interests, transparency. The selection of the students was 

made in the school, after informing them and the parents beforehand, according to a procedure 

developed by the Commission for European Projects and the CEAC manager, in October 2019. 

 

 

MAIN PROPOSED RESULTS OF THE PROJECT 

 

 
7 Tudorica Roxana. Managementul educației în context european, București, Editura Meronia,2016. 338p 
8 https://www.cedefop.europa.eu/en/country-reports/romania-2023-skills-forecast 
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The project promotes student-centered learning at the workplace and the active, 

responsible and organized involvement of economic agents in the training process. It aims to 

contribute to preparing for integration into a job, increasing employment opportunities and 

empowering trainers in choosing a professional career9. At the same time, from the point of view 

of the school, an increased degree of attractiveness of the educational offer is estimated. We 

formulate the impact in relation to the identified needs, the project objectives and the ideas 

presented in the European Development Plan. Achieving the objectives and the proposed results 

on the four proposed dimensions: formative, informative, professional orientation and inclusion 

on the labor market will lead to short, medium and long-term impact as follows: The benefits and 

impact of mobility from the perspective of mobility participants: the training of technical skills 

and concrete professional, improved language and communication skills; labor relations 

coordination; establishing personal relationships; increased motivation to complete the studies, to 

have an efficient own management of learning, career and professional activity; positive impact 

on career opportunities through personal development, increased cultural awareness; increasing 

self-confidence; enriching the personal portfolio for accompanying teachers. 

For the tutors from the host companies, mobility means: better understanding of another 

education system and the education offered; a challenge for the development of both linguistic 

and intercultural skills; communication with people from different cultural backgrounds; inter-

relationship; adaptation to unforeseen situations; individual training experience; developing 

students' professional orientation skills; exchange of good practices. 

At the organizational level, in line with the European Mobility Plan10, the participation 

outcome plays an important role in making the education process, training systems and 

institutions more open, accessible and efficient, and the VET system more transparent. The aim is 

to increase the attractiveness of VET, in general, and of the practice system in particular, both at 

the level of the VET system and at the level of VET institutions. Impact on the school (promoter 

of the project): improving the climate, creating a collaborative atmosphere; increasing the number 

of students in the 9th grade; increasing the school's popularity in the community by improving its 

image; means of combating social exclusion and unemployment; fulfilling the desire to raise the 

quality of education and training; enhancing the European dimension of the parent impact school; 

the family accepts the school's intervention in the training and socialization process; parents see 

the school as a real partner concerned with the children's future; increasing parents' confidence in 

the role of the school. 

An increase in mobility helps to promote and sustain understanding and respect between 

citizens of the European Union and would contribute, at a later stage, to an increased mobility of 

workers and thus to an increase in the flexibility of the European labor market11. The school will 

permanently be an educational resource. For this purpose, it offered the participants the 

opportunity to develop their skills in the professional field, to know directly the diversity in terms 

of educational systems and cultures in the European Union, but also the efforts that are being 

made to ensure a common European framework regarding initial and continuing qualifications 

and training. The direct impact will be on the beneficiaries of the mobility, the students from the 

"Jozef Gregor Tajovsky" Theoretical High School Nădlac and on the organizational culture. The 

School's Action Plan prioritizes the development and consolidation of the educational unit's 

organizational culture from the perspective of social partnership and entrepreneurial spirit. The 

indirect impact is expected to be realized on the future generations of this school, the economic 

agents to which the graduates of our school will belong, the local community. We will provide 

examples of best practice and project management support to partners in our school community, 

 
9 Bodea Constanța- Nicoleta, Handbook of project- based management/ Manual de managementul proiectelor. 

București, Editura Economică, 2022. 224p. 
10 https://education.ec.europa.eu/funding/funding-resources 
11 https://erasmus-plus.ec.europa.eu/opportunities 
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and information on the school website will be updated to use as a virtual community resource. 

The long-term benefits of the school take into account the continuous improvement of the human 

resources at its disposal and which are aware of the fact that the improvement of professional 

performance has a beneficial impact on the performance of the organization, in the conditions of a 

competitive market where dynamic, well-trained and motivated employees make the difference, 

will be obtained if the dissemination of the results will reach the three characteristic directions: 

the awareness of the partners on the activity and the results for the recognition of the school's 

identity; understanding the purpose of the project as applied good practice; action of transmitting 

a message that will bring about change in the organization. 

 

 

EVALUATION OF THE RESULTS OBTAINED 

 

The degree of achievement of the proposed objectives and results will be measured by 

using feedback sheets, questionnaires, direct observations of the participants. The concern for 

formative assessment can be linked to the general shift in emphasis from measuring knowledge to 

assessing performance as skills and competences12. Continuous assessment provides conditions 

for obtaining feedback and tracking learning progress. 

Each participant in the internship will go through four evaluations: an initial evaluation at 

the beginning of the internship, two evaluations along the way and a final evaluation. The 

participants will be evaluated by observing how they were involved in the activities provided in 

the work program, group discussions, individual discussions, analyzing the weekly activity reports 

through which the degree of involvement and the skills developed in the participants could be 

assessed. At the end of the placement, through a summative evaluation, the participants will be 

evaluated by appreciating some work samples during the internship that formed the basis of the 

creation of the personal portfolio and by contributing to a show with the theme of data. The report 

was completed online. 

The accompanying teachers proceeded to make the learner responsible, which implies the 

development of the capacity for self-reflection on one's own learning, the use of self-knowledge 

mechanisms, the involvement of students in self-evaluation or inter-evaluation approaches; they 

will evaluate the activity of each participant in a group meeting. To validate the internship, the 

partner will prepare the final report, and the beneficiary institution will also prepare the final 

report. The international experience, skills and abilities developed by the participants are 

recognized and can be found presented in the Europass Mobility Certificate. The host partner will 

provide each participant with a certificate. Our high school will provide a diploma of participation 

to each participant, after returning from the internship and after completing the documents for the 

final report and a certificate of completion of 20 hours of English. The evaluation of the project 

will be effectively carried out through: focus group/structured discussions with the project 

participants, the creation of internal evaluation and progress reports; periodical situations and 

analysis reports regarding the stage of implementation by the project team. In the evaluation phase 

of the project results, there will be discussions with the participants, the application of some final 

questionnaires, the establishment of a set of successful practices, but also attention to the difficult 

experiences encountered. A questionnaire will be drawn up for partner economic agents regarding 

the evolution of students - September 2020. As quantitative indicators we will use13: 

• number of planned beneficiaries versus mobility participants; 

• number of weeks planned versus weeks needed to implement each phase of the project; 

 
12 Lessel Wonfgang, Managementul proiectelor: cum să planificăm eficient proiecte și să le transpunem cu succes în 

practică. București, Editura ALL, 2017. 128p. 
13 McCollum James K; Banacu Cristian Silviu. Management de proiect: o abordare practică: Project management: a 

practical approch. București, Editura Universitară, 2015. 245p     
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• number of beneficiaries who improved their language skills (English) - percentage of the 

number of participants who continue the higher cycle of high school. 

 Qualitative indicators: 

• the quality of placement and partner communication; 

• the quality of training agreements; 

• quality of validation and recognition of results. 

Together with the partner institution, an evaluation will be carried out regarding the degree of 

satisfaction of Coleg LLAndrillo with the group of participants from Romania. In the follow-up 

stage with the highlighting of the successful practices encountered during the exchange, final 

discussions with the participants, parents, project team, accompanying teachers, school principals 

with the presentation of the final conclusions - June 2020. As sustainability, after 6 months from 

the end of the project a progress report was developed based on a meeting with the beneficiaries, 

who completed a questionnaire to assess the degree of satisfaction, following participation in the 

Erasmus + program. 

The questionnaire was structured with the aim of evaluating the following aspects: 

 

• What were the main motivations to carry out a learning mobility period abroad? 

 

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

Improving technical/professional

skills/competences

The opportunity to live in a foreign country

 The opportunity to learn/improve a foreign

language

The opportunity to meet new people

The opportunity to develop personal skills

such as adaptability

Improving my chances of future employment

in my native country

Improving my chances of future employment

in a foreign country

The opportunity to experience different

learning practices

The possibility of choosing to partially

complete my studies/training in a foreign…

85%

35%

92%

98%

90%

85%

15%

90%

73%

 
Figure 1: What were the main motivations to carry out a learning mobility period abroad? 

 

• Assessing the quality of learning and teaching at the host organization 
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0,00% 10,00% 20,00% 30,00% 40,00% 50,00% 60,00% 70,00% 80,00% 90,00%

Very good

Good

Correct

Poor

86,25%

10%

3,57%

0%

89,29%

10,71%

0%

0%

The quality of education methods Quality of training content

 

Figure 2: How would you evaluate the quality of learning and teaching at the organization that received you? 

 

• What were the most important experiences, both positive and negative, from the mobility 

period? 

94% 95% 96% 97% 98% 99% 100%

Acquiring new skills to develop

professional development activities

that encourage entrepreneurship

Knowledge and adaptability to a

different environment

Facing new challenges

98%

96%

100%

 

Figure 3: What were the most important experiences, both positive and negative, from the mobility period? 

 

• Assessment of foreign language skills and language support 

• Certification and formal recognition 

• Personal development 
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0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Skills in math, science and technology

Digital competences

Planning and carrying out learning independently

Social and civic skills

Sense of initiative and entrepreneurial spirit..

Cultural awareness and expression

82,13

89,28

89,28

82,13

82,13

71,42

7,15

3,57

3,57

7,15

10,72

17,86

7,15

3,57

3,57

7,15

7,15

7,15

0%

0%

0%

0%

0%

0%

Totally agree Rather agree I neither agree nor disagree I rather disagree Disagreement

 

Figure 4: By participating in this Erasmus+ activity I developed the following competences 

 

• Future prospects for education, training and work 

84%

14%
2%

completely agree agreement disagreement

 

Figure 5: Do you think that the chances of getting a better job as a result of the Erasmus+ experience have 

increased? 

 

• Financial aspects/costs: 

5%

7%

13%

75%

 0-25%  25-50%  51-75% 76-100%

 

Figure 6: To what extent did the Erasmus+ grant cover the general expenses related to the mobility period? 
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86%

14%

Very good Good

 

Figure 7: How satisfied are you with your Erasmus mobility experience overall? 

The results obtained and included in the feed-back report showed that the program was a 

real success. 

 

CONCLUSIONS  

 
Education is now recognized at the highest level by the European Union as an area of 

cooperation between member states, and community programs are some of the most important 

and best known by all community countries. However, this has not always been the case, with the 

framework for action in education and training only beginning to develop in the last 30 years. 

In the first years of European integration, between 1948 and 1968, emphasis was placed on 

economic development, education being absent from development plans. The founders of the 

European Community decided (through the Council of Europe, an intergovernmental body 

established in 1949) to establish meetings between the representatives of the member states to 

discuss cooperation in the field of education and culture. 

However, the Treaty of Rome, which decided the formation of the European Economic 

Community in 1957, does not contain the premises for cooperation in education and professional 

training, does not establish the principles necessary to overcome the challenges, such as those in 

the field of continuing professional training (at the place of work), as well as those generated by 

the efforts made for the recognition of different qualification stages, beyond national borders. 

Towards the end of the 60s, the situation gradually changed, as a result of the new vision 

of the enlarged European Community. Calls for community action in the field of education - in 

addition to traditional areas such as economic and social issues - have become increasingly 

noticeable, starting from different sources. However, there was no consensus on the modes of 

action that should be organized and, over several years, it became clear that a new basis for 

cooperation was needed 

The school, as an institution, was also taken into account. Community actions began with 

pilot projects, study visits and information exchanges, which initially focused on the transition of 

young people to active life, cooperation and exchanges between universities, through joint study 

programs, the education of children of immigrant workers, as well as on the exchange of 

information. 

Cooperation was difficult in these early years due to the lack of a legal foundation at the 

community level, but also due to limited resources. The action was completely blocked between 

1978 and 1980, but started (through planned actions) in the early 80s. However, in the early years, 

the essential conditions were created for several significant further advances and the foundations 

were laid for a new mode of cooperation within the European Community. All this can be 
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appreciated as the first application of the principle that represents the foundation of the laws of the 

European Union, the principle relating to the cooperation of the member states, simultaneously 

with the respect of national diversity and the preservation (in a new international equation) of the 

power of the member states and their governments. 

The second half of the 80s was also marked by the launch of a large number of diversified 

projects - Comett was the first, followed by Erasmus, Petra, "Youth for Europe", Lingua, 

Eurotecnet and Force. The adoption of these programs was not easy, at the political level, the 

national governments being very careful about any type of interference. However, those projects 

were well received and proved to be great successes, right from the start. 

Cooperation also accelerated the implementation of these programs, with much larger 

budgets than those for the first action programs. For comparison, between 1990 and 1994, €1 

billion was allocated to finance all programs, compared to 10 years earlier, when only €14 million 

was allocated (for the first action program between 1980 and 1984). 

The extension and development of the community profile of cooperation in education and 

training have particularly amplified the recognition and status of these fields within the 

Commission. The Maastricht Treaty, signed in 1992, gave education the necessary legal status 

within the newly created European Union and established that the European Parliament and the 

Council are responsible for cooperation in the field of education and training. The action has 

entered a new phase, especially in this context generated by the growth of globalization and the 

development of the information society, the importance of education and professional training 

being emphasized. The concepts of "knowledge-based society" and "learning" appeared, gradually 

they became better known. 

In 1995, the General Directorate was separated from the European Commission and the 

Directorate for Education and Culture was established. The programs were developed in two 

stages. Between 1995 and 1999, the six programs were regrouped into two – Socrates, for 

education and Leonardo da Vinci, for professional training. The newly created measures, such as 

Comenius for schools, came under the jurisdiction of the European Community. The period 2000 

- 2006 saw several transformations, but the fourth generation of programs (2007-2013) provided 

several major changes. 

The launch of the Lisbon Strategy, in 2000, established, in addition to the economic, social 

and environmental objectives, the strategy for the European Union until 2010, bringing education 

and additional professional training in order to achieve a Europe of knowledge. The strategy 

brought the biggest changes to regional cooperation and made education and training an objective 

of major importance for the European Union. 

For the first time, a single integrated framework was adopted by the European Council and 

a single dedicated learning program was established, launching the "Youth in Action" program. 

Again, the funds allocated to education and training increased spectacularly. Between 2014 and 

2020, the total exceeded 1% of the EU budget, compared to just 0.1% in 1986. 

Digitization and technology will play an increasingly important role in vocational training. 

Vocational training institutions will need to adapt to these changes by developing training 

programs and resources that include digital and technological skills. 

In conclusion, vocational training systems and institutions are in a continuous process of 

change and adaptation. Digitization and technology, lifelong learning, competence-based and 

project-based learning, as well as cooperation between vocational training institutions and 

employers, are some of the future trends in the development and adaptation of vocational training 

systems and institutions. 
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